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Section 1:  Initial Steps 
 

School Climate Team 
Identify members of a School Climate Team (consider a representative selection of members).  

The team meets initially to examine equity concerns and data and to develop the Schoolwide 

Positive Behavior Plan.  The team should then meet monthly (minimum quarterly) to assess 

the effectiveness of the SWPBP on an ongoing basis. 
Amy Romecki- AP 

Jason Feiler- P 

Shannon Damario- Counselor  

Nina Martin- SDT 

Erin Entwistle- classroom teacher 

Melissa Getchous- Specials teacher  

Kristal Bevers- Secretary  

Phillip Cooper- psychologist  

 

Equity Lens 

Through an equity lens, identify what the data indicate about the social-emotional needs of 

students and the support provided by staff members relative to disproportionality between 

student groups, especially for African Americans or students receiving special education.  Also 

consider the school’s population with regard to ELL, Latinx, and/or other student groups.  

(Information may be from School Data Story) 

Student Climate Survey  
Where do you feel most comfortable learning? Percentage of student who preferred to learn from 
home  

Bl- 23%. WH-28%, MU-33%, HI-50% 

I feel like I can be myself when I'm in school. Percentage of students who answered some of the 

time or never. 

BL- 21%, WH-12%, HI, 50%, MU-7% 
The adults in my class make me feel like I am an important part of the class?  Percentage of students 
who answered some of the time or never. 

BL-22%, WH- 12%, HI-50%, MU- 21% 
The students in my class make me feel like I am an important part of the class? Percentage of students 
who answered some of the time or never. 

BL- 8%, WH-6%, HI-0%, MU-0% 
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Do you feel that teachers at Seneca treat you fairly? Percentage of students who answered some 
of the time or never. 
BL- 8%, WH-6%, HI-0%, MU-0% 
Most students in my school are accepting of others. Percentage of students who answered some of the 
time or never. 

BL-35%, WH-3%, HI- 0%, MU-7% 
My classmates make me feel welcome. . Percentage of students who answered some of the time or 
never. 
BL-22%, WH-8%, HI-0%, MU-29%   

66% of the students who were identified for tutoring/ outside school hours academic programs 

were black students.  The remaining 44% were white students. 

Students who attended lunch bunches with the school counselor and social worker.  These 

were set up to provide the students a structured time to talk with friends in the virtual setting.  

Percentage of students who participated broken down by race. 

BL-18%, WH-77%, MU-2%, HI-less than 1% 

Students were attendance concerns broken down by race (percentage based on the total 

number of student concerns)   

BL- 55%, WH-39%, HI-5% 

Special Ed unit assessment data in both ELA and Math  

 

 

Data Analysis 
Summarize what the data tell about the school climate.  (Information from School Data Story) 

Our students of color (Black, Multiracial and Hispanic) do not feel as welcomed or accepted 

by their classmates when compared to the white students. The students of color also do not 

feel like they are an important part of their class when compared to that of our white students. 

Our students of color also feel like they can not be themselves at a greater percentage than our 

white students.  Black students are identified at a greater percentage for academic support 

programs than any other student group.   Our white students are more likely to voluntarily join 

a group or lunch bunch for the purpose of socializing with other students.   Our black students 

made up a higher percentage of the students who were discussed weekly at our attendance 

meetings.   There is a discrepancy between special ed students and non special ed students in 

grades 1,2 and 3 on ELA periodic assessments as well math part 1 assessments.     

 

Climate Goals 
Identify the school’s goals in improving the social-emotional climate of the building.  

(Information from School Progress Plan) 

Teachers will create and sustain a safe, welcoming and supportive classroom environment 

which values inclusivity and diversity.  Educators will examine and interrogate their personal 

biases to become aware of the ways in which their own cultural experiences influence the 

conditions and learning opportunities that they create for students.   

 

 

Section 2:  Developing and Teaching Expectations 
 

Expectations Defined 
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Identify a School Code of Conduct with 3-5 positively stated school expectations.  Develop a 

way to communicate the identified rules, based on the schoolwide expectations, for specific 

settings within the school building.  Expectations should be clearly stated, communicated, 

taught, and frequently referenced.  

I am respectful 

I am responsible 

I am prepared  

I am safe  
 

See attached documents  

 

Classroom Plan for Teaching and Reinforcing Expectations, Routines, and 

Procedures 

Teachers develop visuals to communicate culturally relevant classroom expectations, routines, 

and procedures based upon the schoolwide expectations.  Educators explicitly teach 

expectations, routines, and procedures.   The school staff recognize and reinforce expected 

and positive behavior.  Teachers identify encouraging procedures and corrective procedures 

for their classrooms.   

Visuals will be hung throughout the school that show the expectations for that area of the 

building. Teachers will share the visuals for the code of conduct and review what that looks 

like for our students in all areas of the building.  Teachers will use the provided lesson plan 

templet to create lessons related to each area of the code of conduct or other SEL needs that 

may arise. The entire school will reinforce the expectations utilizing a common language for 

consistency.  

See attached Code of conduct for school, code of conduct for home, code of conduct for staff.  

Teacher lesson plan templet, Code of conduct visual, code of conduct in cafeteria, code of 

conduct in restroom, code of conduct at recess, code of conduct in the classroom   

 

Family/Community Engagement 

Identify how the Schoolwide Positive Behavior Plan, the schoolwide expectations, and/or 

interventions will be communicated and shared with families.  Consider how to include family 

and student voice in the initial plan and in evaluating the plan throughout the year.   

Input: 

Parent input meeting  

Parent survey 

Student survey 

Student focus group input session  

Shared with Families: 

Parent Meeting 

Sunday message 

Emails 

The school will provide a visual of how the code of conduct can be followed at home. 

Teachers will review this with students on a regular basis.  The code of conduct at home guide 

will be shared with families as well.  
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Section 3:  Developing Interventions and Supporting Students 
 

Resource Mapping of MTSS 

Identify the evidence-based practices and interventions offered at Tier 1, Tier 2, and Tier 3 to 

support all students.  Consider what culturally responsive interventions the school requires to 

meet the specific needs of the students.   

 

Tier 1 

SEL lessons provided by the school counselor. 

SEL breaks guided by classroom teachers  

Morning meetings 

SEL lessons provided by the general educators. 

Monthly virtue lessons, read aloud 

Assemblies related to virtues/ healthy living. 

Explicitly taught lessons on code of conduct and classroom behavior and school expectations.  

Handbook talks 

Teacher parent conferences 

Conscious Discipline  

Tier 2 

Student Support Team 

Small group interventions 

Sessions with school counselor 

Adult mentor/ check in check out  

Incentive charts 

Tier 3 

 IEP team 

Individualized interventions 

BIP 

FBA 

Crisis response plan 

 

 

See attached Resource MAP  

 

 

Social-Emotional Learning 

Identify the specific evidence-based social-emotional learning skill development practices the 

school will implement during the school year.  Consider the importance of trauma-informed 

care, mental health awareness, level of students’ coping skills, etc.  Determine how the social-

emotional learning and the SEL competencies will be integrated into the school’s 

programming.  Consider the need for any training the staff members may require. 

Starting each day with a morning meeting 

Student check in 

Set norms for listening, sharing and connecting with other students 
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Brain Breaks- promote positive relationships, cultural humility and responsiveness and 

empower collaboration. 

Afternoon meeting/ Closure 

Time to reflect on the day, share concerns help provide closure on the event , share something, 

positive that happened   

 

 

Character Education 

Determine how specific evidence-based character education learning will be infused into the 

school’s programming to promote positive behavior and ethical decision-making.  Character 

education will be culturally responsive and co-created with diverse stakeholders.  Consider 

the need for any training the staff members may require.   

Monthly Virtue  

Share on Announcements  

Shout outs / virtue beads  

Resources provided to staff members 

Morning meeting questions/ discussions related around the virtual 

Virtue beads given to students who demonstrate the virtue   

 

Professional Development for Staff 

Identify the professional development that will be offered to staff members throughout the year 

in order to support their knowledge, skill development, and implementation of the 

interventions selected, the character education learning, and social-emotional learning 

practices.  Specify the schedule for professional development and how to obtain teacher 

feedback during the year to address their concerns and areas in which they want/need more 

information.  (Information from School Progress Plan.) 

Staff surveys will be sent 3 times during the school year( Sept, Jan, April)  to obtain 

professional development wants/ needs. 

Allotted times at faculty meetings for concerns/ needs 

PD will take place during faculty meetings, grade level meetings and county wide PD days 

Resources will be provided on the week at a glance once a month that focus on the identified 

virtue.  

 

See attached PD plan 

 

 

Section 4:  Supporting and Responding to Student Behavior 
 

Recognitions/Incentives 
Identify a variety of positive consequences, acknowledgements, recognitions, and/or incentives 

that are linked to the behavioral expectations and rules.  Develop a system for implementing 

the positive acknowledgements consistently in school settings.  Consider how to monitor who 

is being recognized and who is not being recognized and whether explicit or implicit biases 

may be occurring.   

Behavior specific Praise that is consistent school wide for follow the code of conduct. 
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Students will be identified throughout the month for demonstrating the monthly virtue and a 

note will be sent home to the families.  Students will also wear virtue beads for demonstrating 

the virtue.   

 

Hierarchy for Behavioral Referrals and Consequences 
Identify the behaviors that are teacher-managed, behaviors referred to resource staff, and 

behaviors referred to administration.  Refer to the BCPS Student Handbook for teacher and 

administrator-led interventions.  Consider how unsafe behaviors will be addressed.   

See attachment  

Discipline Decision Tree 

 

 

Response for Intensive Behaviors 
Identify a hierarchy of responses to intensive behaviors (i.e., emergency/crisis 

management/threat assessment/unsafe behaviors) including interventions and supports.  

Indicate which school staff members will respond as well as procedures and training as 

needed. 

See attached chart and resources  

Seneca’s Response to Intensive Behaviors 

Behaviors by definition/ steps to follow  

 

Monitoring the Schoolwide Positive Behavior Plan/Data Analysis 
Identify the data that will be collected and reviewed by the School Climate Team in order to 

identify behavior trends, patterns, action steps, and interventions using a problem-solving 

strategy.  Consider having a uniform referral form for staff to complete to document referrals 

to administration.  Consider how teachers should document classroom-managed 

concerns/behaviors/difficulties.  (Information from School Progress Plan.) 

School consistent referral forms (see attached) 

Document discipline in focus  

Referrals will be kept in a binder by month of incident 

Student Leadership Team will meet quarterly to analyze referral data 

Instructional Leadership Team will be bi-monthly to analyze discipline data 

Students Identified for monthly virtue   

 

Section 5:  Miscellaneous Content/Components 
Identified Monthly Virtues 

Resources for virtues provided to staff 

Criteria for earning beads  

Notice sent home to families  

 

 

 


